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Abstract
The present study investigated how graduates making the transition to work cope
with work and postgraduate uncertainties. The rationale was to investigate
whether individuals coping strategy, conceptualized as engagement and
disengagement coping, influenced the relationship between the individual’s work
uncertainties, success expectancies and postgraduate plans. The sample was final
year Ghanaian tertiary students (N=504; male=45.5%) and the methodology was
cross-sectional survey. The results indicated that the negative association between
perceived work uncertainties and further education expectancies was significant
only when the respondents were less engaged. Respondents high in disengagement
were less likely to translate the negative effects of work uncertainties on their
work-related success expectancies. In conclusion, the results supports assertions
that in non-western contexts such as Ghana where the self is seen as more pliable
than the environment or in unchangeable situations, coping by targeting the self
(as against engaging the environment) may be more effective, prevalent and
adaptive.
Keywords: Ghana; occupational uncertainties; success expectancies; coping
strategies; postgraduate education.

Introduction
The transition to work is an important developmental milestone within
the life-course. During this transition, educational and occupational experiences
and skills acquired are invested into entering a career (Shanahan, Mortimer, &
Kruger, 2002). However, this transition has become increasingly protracted and
diversified for Ghanaian tertiary graduates in the current milieu of globalized
social and economic change with its attendant high graduate unemployment
rates and increased work competitiveness. The present study investigates how
youth making this transition cope with work related uncertainties and their
work and further education expectations in the transition to work.
Final year tertiary students perceive a number of stressors and
uncertainties associated with their life out of campus. For instance concerns
about finding work, decisions about postgraduate education and also financial
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considerations in relation to their independence. Studies on graduate transitions
have identified three main outcomes of the transition, namely; inactivity (either
unemployed or other activity such as travelling), further study or employment
(Salmela-Aro, Kiuru, Nurmi, & Eerola, 2014; Pemberton, Jewell, Faggian & King,
2013). Increasingly, these graduates are choosing to further their education
perhaps to make themselves more competitive (Atuahene & Owusu-Ansah,
2013). Achievement motivation literature asserts that the precedent of
achievement outcomes like postgraduate education is the combination of the
individual’s expectations of success and effort to achieve goal success (Eccles,
Adler, Futterman, Goff, Kaczala, Meece, & Midgley, 1983). Other psychological
literature postulates that managing occupational uncertainty such as mentioned
above, like any stressful situation, involves coping strategies to mitigate the
effect of the stress (Silbereisen, 2005). This study therefore examines the
complex relationships between occupational uncertainty, success expectancies,
control strategies and the postgraduate plans of Ghanaian graduates in a
proposed moderated mediation relationship.
The Ghanaian Employment Context
In Ghana, employment opportunities are generally more favorable for
tertiary graduates who are more likely to possess the current requisite skills like
computer literacy (World Bank, 2009; Boating & Bekoe, 2002) compared with
less educated youth groups. However, with the large youth population and
increasing tertiary enrollments, graduate unemployment is very high and
graduates still face vast challenges and uncertainties after graduation. These
include increased competition due to increased job-seekers and few work
opportunities, uncertainties related to temporary work contracts, high
competence expectations from employers and drawn out recruitment processes
(Alfred, Simon, Ashiagbor, & Baku, 2008).
To further complicate the transition from education to work, Ghanaian
tertiary graduates must compulsorily participate in the national service
program. For a year, they are posted all around the country to work in various
positions that are most often basic administrative, agriculture or school teaching
positions and paid a monthly allowance. The goal is for the graduates to give
back to society and to introduce graduates to working life. However, this period
may contribute towards a more protracted and uncertain transition from the
university. These service programs are not unique to Ghana. Other countries in
the West African region, for instance Nigeria, have similar programs for
graduates. Indeed, youth across the region may share similar transition
experiences, given the shared economic conditions and population trends in
these countries. Considering the precarious, uncertain and stressful nature of the
transition to work, this study sought to investigate whether the coping strategies
used by participants influenced the degree of impact of occupational
uncertainties on their work and further education expectations.
Perceived occupational uncertainties or work demands, a construct from
the Jena Model of Social Change and Human Development, refers to the
individual’s perceived sense of uncertainty about their occupational and
educational opportunities and careers (Silbereisen & Tomasik, 2011). How a
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graduate perceives the employment landscape may influence their expectations
of success in any selected domain, which will in turn influence their
choice/decisions on what to do after graduation. In the present study, we also
utilize expectancies, from the Expectancy-Value Model of Achievement
Motivation (Eccles’ et al 1983), which are the individuals’ beliefs about how well
they will perform on upcoming tasks or activities either in short or long term
future. Expectancies as used presently pertains to the individuals believes on
whether they can succeed in their domain specific career and/or educationrelated goal attainment (Shane, Heckhausen, Lessard, Chen & Greenberger,
2011).
Previous research has detailed the relationship between expectancies or
similar concepts and work-related stress during transitions. Dietrich, Jokisaari
and Nurmi, (2012) found that during periods of transitions, people’s judgments
about their goals such as, the importance, commitment and the attainability of
these goals (expectancy) are intensified. These goal judgments can influence
stress perception and reciprocally, perceived stress can also have an impact on
goal judgments. Problems in dealing with the challenges of a transition have also
been shown to lead to less positive goal appraisals (Nurmi, Salmela-Aro, &
Koivisto, 2002). Other studies show that self-efficacy beliefs about mastery and
competence, a concept closely related to expectancies, are strongly related to
perceived stress and determine people’s opinions about the dif iculty of a task
(Çayirdağ , 2012). In previous analysis, expectancies in both work and education
domains were found to be significantly but negatively related to occupational
uncertainties. But could the strength and direction of this relationship be
determined by the individual’s efforts at coping with the uncertainties?
Coping strategies, occupational uncertainties and expectancies
Career- related coping strategies encapsulate selective primary control,
selective secondary control, compensatory primary control and compensatory
secondary control strivings. Selective primary control strivings (SPC) involve
attempts at controlling the environment through one’s own direct action.
Compensatory primary control (CPC) strivings involve an individual’s
recruitment of external resources (e.g., help from others) to facilitate goal
attainment. Selective secondary control (SSC) strivings involve using
psychological processes and cognitions to help stay motivated. This also includes
enhanced perceptions of the value of one’s goal and of one’s capacity to control
goal attainment. These enhanced perceptions help an individual to stay
committed to a goal despite distractions or unexpected difficulties.
Compensatory secondary control (CSC) is when individuals disengage from goals
if goal attainment is impossible. A second component of compensatory
secondary control (CSP) is the striving to protect oneself from negative
emotional and motivational consequences of the failure (Heckhausen, Wrosch, &
Schulz, 2010; Silbereisen, Pinquart, Reitzle, Tomasik, Fabel, & Grümer, 2006).
In the present study and consistent with other empirical studies these
control strategies are used in two dimensions namely goal-engagement (SPC, SSC
and CPC strategies) on the one hand and goal-disengagement on the other hand
(CSC and CSP that is, both disengagement and protection; Heckhausen &
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Farruggia, 2003). The three goal engagement strategies represent behaviors and
cognitions directed towards goal attainment whereas compensatory secondary
control is geared towards goal disengagement, that is, avoiding the negative
effects of failure through abandoning unrealistic goals, distancing oneself from
stressors and protecting the motivational potential and emotional wellbeing of
the individual (Tomasik, Silbereisen & Pinquart, 2010). In the present case the
engagement or disengagement is in relation to their strivings towards mitigating
uncertainty about career prospects and increasing expectations toward career
and education attainment during the transition out of school. These strategies
assess ones motivation and capacity to control goal attainment despite
unexpected difficulties, which come to a fore during the transition out of the
university (Shane et al., 2011).
Research shows significant direct effects between coping strategies and
stress during periods such as transition periods. The reasoning being that higher
levels of stress are generally associated with more coping efforts (Lazarus &
Folkman, 1984). Participants outside the labor market have reported relatively
less engagement and more disengagement (Silbereisen & Tomasik, 2011).
Career-related coping strategies have also been shown to directly influence
career outcomes such as the number of hours an individual works after the
transition to work (Shane at al., 2011). Haase, Heckhausen, Köller (2008) found
that career-related goal engagement was more beneficial for well- being and
predicted positive outcomes after the transition from education. Engagement
was also important for attaining desired career goals for females who generally
faced unfavorable employment opportunities but not for males. According to the
Social Change Theory, the effect of perceived occupational uncertainties on
outcomes can be heightened or reduced depending of the coping strategies or
resources thereby buffering the effect. Applied to the current context, it is
probable that under conditions of labor market uncertainties, the strength of
work and further education appraisals will be influenced by whether or not they
employ engaged or disengaged coping methods.
Evidence for the relationship between coping strategies and expectancies
is taken from studies that show that individuals exert their best efforts and
spend a substantial amount of their time to engage in tasks they want to succeed
in, and are less likely to pursue a task they perceive to be less relevant for
attaining their future goals (Greene, Miller, Crowson, Duke & Akey, 2004). Also,
individuals with high-perceived competence are inclined to adopt mastery and
performance-approach goals, whereas individuals with low perceived
competence tend to adopt a performance-avoidance goal (Elliot, 2006; Skaalvik
& Skaalvik, 2005).

Rationale for the present study and presentation of hypotheses
The present study investigates the relationships among occupational
uncertainty, success expectations, coping strategies and the influence of these on
the postgraduate plans by transitioning graduates. Postgraduate plans, the
outcome variable in this research, are investigated because pilot studies and
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previous analyses revealed that a large number of final year students have
intentions of furthering their education. But, since intentions do not equate
actual behavior, the plans already in place are assessed to create variability and
distinction between those with the higher likelihood to further their education.
Occupational uncertainties are expected to be a predictor of these plans through
domain specific work and further education expectancies as mediators. The
study also focuses on the moderating effect of control strategies in the mediation
relationship between occupational uncertainties through expectancies and
postgraduate education. The expected pattern of relationships is that domain
specific work and further-education expectancies will mediate the relationship
between occupational uncertainties and postgraduate plans. Also that, control
strategies will moderate the mediation relationship between occupational
uncertainties and postgraduate intentions through expectancies.

Figure 1: The conceptual framework showing the hypothesized moderated
mediation
relationships.
Coping

Occupational
uncertainties

Postgraduate
plans

Expectancies

Based on previous theoretical and empirical associations (Greene, et al,
2004; Stein, Tran, Lund, Haji, Dashevsky & Baker, 2005; Jostmann & Koole, 2009;
Mahama & Silbereisen, 2013), it is expected that occupational uncertainties will
be negatively and significantly related to work and education expectancies and
that expectancies will be positively and significantly related to postgraduate
plans. The relationship between occupational uncertainties and postgraduate
plans will be mediated by work and education expectancies. It is also expected
that engagement coping strategies will positively relate with expectancies in
both domains. On the other hand those who are high in disengagement are less
likely to have high success expectations, therefore disengagement will relate
negatively with expectancies in both domains. Furthermore, based on results
from the Jena model (Silbereisen et al 2006), a buffering effect of engagement
and disengagement coping is expected; the effect of occupational uncertainties
on postgraduate intentions through expectancies is expected to be weaker when
the level of engagement coping is high and stronger when the level of
disengagement coping is high.
Summary of hypotheses;
Sheriffa Mahama

RHEA Vol.5, 58-75

Coping among Young Adults Transitioning out of the University in Ghana: a Moderated 62
Mediation.

1. Expectancies in both domains are expected to mediate the relationship
between occupational uncertainties and postgraduate plans.
2. A positive relationship is expected between engagement coping and
expectancies in both domains
3. A negative relationship is expected between disengagement coping and
expectancies in both domains
4. For those who adopt more engagement coping strategies, the relationship
between occupational uncertainties and expectancies will be weaker.
5. For those who adopt more disengagement coping strategies, the negative
relationship between occupational uncertainties and expectancies will be
stronger.
In terms of the significance, this study is important because, work is one of
the central developmental tasks of adulthood and a successful transition is
important for future outcomes. Therefore understanding the mechanisms behind
the transition of Ghanaian graduates to work will inform on policies to make the
transition outcomes more positive. This study also contributes to research
knowledge on African youth, an under-researched population, who are very
important for the region’s future. The study results, which can tentatively be
generalized to similar populations in the region, would be useful to tertiary
educational institutions, youth policy makers and also to the students.
Materials and Method
Participants
The present study utilizes data collected from final year students (N=504)
of the University of Ghana, Legon. This University was chosen for the study
because it is the oldest and the largest of the eleven public universities in the
country and the results can be a first step in understanding the mechanisms of
the transition process in the other universities in Ghana. Participants were in
their final year in the 4-year degree program. Participants were recruited from
their lecture halls with permission from the respective lecturers. Out of the total
number of respondents, 149 (29%) were Business Administration majors and
the rest Psychology majors. The respondents ranged in age from 19 to 54 with a
mean age of 24 years and 45.5% were male. The students signed informed
consent forms and were assured of data confidentiality before completing the
paper and pencil questionnaires in a lecture set- ting, in one session of
approximately 30 min duration.
Materials
The questionnaire was made up of established self-report instruments
assessing perceived occupational uncertainties, success expectancies,
postgraduate plans, coping strategies and demographic questions. All
instruments were pilot tested.
Perceived occupational uncertainties. The occupational uncertainties scale
consisted of eight social change-related items for students. The items address
broad labor market changes rooted in consequences of globalization including:
fewer job opportunities, difficulty in planning career path, increased risk of
working below ones qualification among others. For detailed description of how
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the items were formulated, see Tomasik & Silbereisen (2009). An example of an
item is “When considering the past five years, there are currently fewer job
opportunities for me” on a seven-point Likert rating scale ranging from; (1)
“does not apply at all” to (7) “fully applies”. A composite score was formed by
averaging across the eight items. Internal consistency (Cronbach’s alpha) for the
scale is .88 for previous use in a German sample (Pinquart, Silbereisen, & Körner,
2009) and .82 for the present Ghanaian sample. Perceived occupational
uncertainties have consistently shown substantial association with psychological
wellbeing and with psychological and social resources supporting the scales’
external validity (Silbereisen & Tomasik, 2011).
Work and education Expectancies. The expectancy scale was assessed with
four items per domain modified from Eccles et al. (1984). To be able to compare
the domains, similar worded items were developed for the work and further
education domains, e.g., “How confident do you feel to handle the challenges of
graduate school after your national service?” and “How confident do you feel to
handle the challenges of working life after your national service?” for the further
education and work domains respectively. Responses were rated on a seven
point Likert-scale with the response anchors reflecting the operational words in
the item. For instance the response anchors for the items above are (1) =“not at
all confident” and (7) =“very confident”. An expectancy score was obtained by
averaging across the four items. Cronbach’s alpha for this scale is .76 and .82 for
the expectancy further education and work domains respectively.
Control strategies. Control strategies were measured using the
Optimization in Primary and Secondary Control Scale for Occupational Goals
(OPS) (Heckhausen, Wrosch, & Schulz, 2010). The 15-item scale has 3 items each
for each of the 5 control strategies all rated on a seven point Likert-scale ranging
from “does not apply at all” (1) to “fully applies” (7). Selective Primary Control
(SPC), Selective Secondary Control (SSC) and Compensatory Primary Control
(CPC) form the engagement category (e.g. “I am also willing to put in a lot of
effort to find a good solution.”). Compensatory Secondary Control (CSC)
represents disengagement with two different aspects; the CSC-P and the CSC-D
(e.g., “If I don't manage at all to find a good solution, then I search for plausible
reasons why it's not my fault.”).In previous research (Silbereisen & Tomasik,
2011), the five scales have shown a pattern of correlations that have been
consistent with theory. The three goal engagement scales (SPC, SSC, and CPC)
were positively correlated with each other (.58 < r < .73) and so were the two
disengagement scales (r = .54). The goal engagement scales also correlated
negatively albeit moderately with the goal disengagement scales (-.36 < r < -.14).
In the present study as well, these relations were mostly upheld with the goal
engagement scales (.60 < r < .70) and the disengagement scales (.63) positively
correlating within these dimensions. The reliability coefficients of the individual
strategies ranged between .61 < α < .78) in both waves. 
Postgraduate education plans scale. This scale is adapted from a scale by
Brandstätter, Heimbeck, Malzacher and Frese, (2003) and assesses the level of
planning in place to continue with postgraduate education after graduation and
national service with questions that address when, how, which, what and where.
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The scale consists of six items including; “Have you clearly decided which
institution you want to attend for graduate school?” the responses are rated on a
scale from (1) “not at all” to (3) “committed to an exact institution” and a score
on the scale is obtained by averaging scores on the six items. The scale has a
Cronbach’s alpha of .76 and is also positively related to convergent measures like
goal intention (.22*) and action initiation (.34*). Also as validation, participants
with an implementation intention were more successful in initiating vocational
retraining than those with plain intentions alone. In the present study,
postgraduate intentions showed significant positive relations to further
education- related expectancies (.280**) and subjective values (.343**) in the
first wave (second wave correlations were not significant but the directions were
in concordance) in line with the conceptualization of the construct.
Demographics. We assessed and, in our analyses, controlled for potential
demographic factors of postgraduate intentions. We controlled for age in years,
gender (1=male), socioeconomic status (SES), study program and cumulative
grade point average (CGPA). The SES was a composite measure of parents’
occupation and education level. Our participants were sampled from two
departments (1=business administration) of the university. The CGPA, a figure
ranging from (0) to (4), is the total number of grade points obtained by the
students up to any specified time, divided by the total number of credits for all
courses for which the student has registered up to that time. The university
provides a yearly grades transcript to students, which include the computed
CGPA to inform students of their academic progress. The CGPA of the present
sample ranges from a minimum of 2.56 to 3.92 with a mean of 3.25.
Data Analysis
The hypotheses represented moderated mediation models with perceived
occupational uncertainties as the predictor, postgraduate plans as the outcome
variable and domain specific expectancies as the mediators and engagement and
disengagement coping strategies as moderators. The demographic variables;
socioeconomic status, age, gender and study program were entered as controls.
Multiple regression analysis was used to first test the direct effects of
occupational uncertainties as the predictor on postgraduate plans and
expectancies as outcomes. Second, the effects of expectancies as predictors were
tested on postgraduate plans as the outcome variable. We then tested the
indirect effects of occupational uncertainties on postgraduate plans through
expectancies (Gielnik, Zacher & Frese, 2012). Then the direct effects of the
engagement and disengagement coping (centered) were tested on postgraduate
plans and expectancies. These analyses were done separately for the work and
education domains with the Mplus6 (Muthén & Muthén, 2010) statistics
software. The analyses included 95% bias-corrected bootstrap confidence
intervals (z = 5000) for all total and specific indirect effects (Shrout & Bolger,
2002). Bootstrapping is a method of using the data collected for a single study to
estimate the sampling distribution of the indirect effect and test for significance
by repeatedly drawing random samples with replacement from the original
sample (Shrout & Bolger, 2002). Full information maximum likelihood
estimation (FIML) was used to estimate for missing values, which uses the
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available data to generate the best possible first and second order moment
estimates (Wothke, 1998).
Results and Discussion
The correlations among the various study variables were first examined
(Table 1). Effect sizes were deemed small (r = .10), medium (r = .30), and high (r
= .50) following Cohen (1992) guidelines. Results indicate that postgraduate
plans were significantly correlated to education domain expectancies and a small
negative correlation with occupational uncertainties. This seems to lend support
to the mediation relationship hypothesized. Engagement coping was significantly
correlated with expectancies in both domains. Disengagement coping was
significantly correlated with expectancies in the work domain but not the
education domain. Both dimensions of coping strategies were significantly
correlated with each other and with occupational uncertainties, providing
support for the conceptualized relationship between these variables (Silbereisen
& Tomasik, 2011) and with postgraduate plans. The bivariate correlations of the
key variables are presented in Table 1 along with the means and standard
deviations of the key variables.
Table 1: Means (M), Standard Deviations (SD), and Intercorrelations of Variables
(1)
(1)
Expectancy
(.76)
(education)
(2)
Expectancy
.397**
(work)
(3)
Occupationaluncertainty
.136**
(4)
Postgraduate
.280**
intentions
(5)
Engagement
.238**
coping
(6) Disengagement
.021
coping

(2)

M

SD

6.01

.78

(.82)

5.73

1.01

-.164** (.82)

3.85

1.45

2.10

.48

5.90

1.03

3.83

1.52

.056

(3)

-.055

(4)

(6)

(7)

(8)

(9)

(10)

(11)

(.76)

.256** .140** .107*
.105*

(5)

(.86)

.174** -.092* .175** (.78)

(7) Age

-.037 .125** -.041

.041

.039

.118** ()

(8) Gender (M)

.065 .018

-.113* .007

.097*

-.023 -.113* ()

(9)
University
-.004 .045
Department

.001

.015

.119** .038

.133** .062

(10) CGPA

.114* .093

-.064

.113*

.071

-.088 .019

(11) SES

-.072 -.140** -.058

.089

-.090* -.066

.001

24.06 4.09
.

1.53

.50

()

1.71

.45

-.188** ()

3.72

.57

2.57

.67

.189** -.040
.156**

-.096

()

Note. Listwise N = 480. * p < .05. ** p < .01. Reliability estimates (α) are shown in
parentheses.
First, the mediation relationship was investigated and the results showed
that in agreement with the hypotheses, both work and education domain
expectancies mediated the relationship between occupational uncertainties and
postgraduate plans (Table 2). The mediation was significant even though the
direct relationship between occupational uncertainties and postgraduate plans
was not.
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Table 2: Results of mediation analysis and indirect effects
Bootstrapping
Direct effects
Predictor

Outcome

b

S.E.

Percentile 95% CI
Lower
Upper

Educational domain
Occupational
Expectancies
-0.064** 0.025
-0.110
-0.015
uncertainties
Expectancies
Postgraduate
0.113*** 0.032
0.049
0.176
plans
Occupational
Postgraduate
-0.018
0.016
-0.051
0.012
uncertainties
plans
Indirect effects from occupational uncertainties to postgraduate plans through;
Expectancy
-0.007*
0.004
-0.016
-0.002
Work domain
Direct effects
Occupational
uncertainties
Expectancies

Expectancy

-0.106**

0.033

-0.170

-0.040

Postgraduate
0.075**
0.023
0.029
0.120
plans
Occupational
Postgraduate
-0.012
0.016
-0.044
0.020
uncertainties
plans
Indirect effects from occupational uncertainties to postgraduate plans through;
Expectancies
-0.008*
0.004
-0.017
-0.003
Note. N = 486. CI = confidence interval. Bootstrap draws N= 5,000. * p < .05. ** p <
.01. *** p < .001. All effects were controlled for age, socio-economic status, course
major, cumulative grade point average and gender.
Moderation by engagement and disengagement coping
It was hypothesized that engagement and disengagement coping
strategies would moderate the mediation relationship between occupational
uncertainties and expectancies. With regards to engagement coping, it was
expected that the effect of occupational uncertainties would be weakened with
high engagement coping.
To test this hypothesis, interaction terms (occupational uncertainties
*engagement coping and occupational uncertainties *disengagement coping;
using mean centered variables) were used as predictors in a series of regressions
in both domains. Results for the education domain are presented first (Table 3).
Table 3: Moderation by engagement in the education domain

Predictor

Outcome

b

S.E.

Bootstrapping
Percentile 95% CI
Lower
Upper

Engagement coping

Expectancies

0.232***

0.042

0.154
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Uncertainties *engagement

Expectancies

0.065**

0.024

0.020

0.113

Postgraduate
-0.002
0.022
-0.045
0.040
plans
Postgraduate
Uncertainties *engagement
-0.005
0.013
-0.030
0.023
plans
Note. N = 488. CI = confidence interval. ** p < .01. *** p < .001. All effects were
controlled for age, socio-economic status, study major, cumulative grade point
average and gender.
Engagement

The results revealed that for the education domain, the interaction of
occupational uncertainties and engagement coping significantly predicted
expectancies, as hypothesized, thus indicating a buffering of the relationship
between occupational uncertainties and education domain expectancies
(accounting for 12% of the variance).
The results also showed that engagement coping significantly and
positively predicted expectancies education domain. These results correspond
with the hypothesized relationship. This means that respondents who used more
engagement coping methods were also more likely to have high further
education success expectancies. The relationship between postgraduate plans
and engagement coping was not significant.
Given the significant interaction effect on expectancies, which is
indicative of moderation, the relations were explored further to test effects of
high/medium/low engagement (M and +-1SD) on the relationship between
occupational uncertainties and education domain expectancies. The results
(Table 4) indicated that at high engagement, the relationship between
occupational uncertainties and expectancies is non-significant but at low
engagement, there is a negative relationship between occupational uncertainties
and expectancies. In other words, expectancies are more likely to mediate the
relationship between occupational uncertainties and postgraduate intentions in
people who are low in engagement coping.
Table 4: Moderation predicting expectancies at high/med/low engagement coping
Bootstrapping
Education domain expectancy
Percentile 95% CI
predicted by;
b
S.E.
Lower
Upper
Uncertainties
at
low -0.018** 0.007
-0.035
engagement
Uncertainties
at
mid -0.011*
0.004
-0.021
engagement
Uncertainties
at
high -0.004
0.004
-0.012
engagement
Note. N = 488. CI = confidence interval. * p < .05. ** p < .01.

-0.008
-0.004
0.003

Moderation by engagement coping in the work domain
Table 5: Results of moderation by engagement in the work domain

Sheriffa Mahama

RHEA Vol.5, 58-75

Coping among Young Adults Transitioning out of the University in Ghana: a Moderated 68
Mediation.

Predictor
Engagement coping
Uncertainties
*engagement

S.E.

Bootstrapping
Percentile 95% CI
Lower Upper

Outcome

b

Expectancies
Expectancies

0.295*** 0.060 0.180
0.046
0.037 -0.030

0.414
0.117

Engagement

Postgraduate 0.062
0.024 0.015
0.110
plans
Uncertainties
Postgraduate 0.009
0.016 -0.020 0.042
*engagement
plans
Note. N = 486. CI = confidence interval. * p < .05. ** p < .01. *** p < .001. All effects
were controlled for age, socio-economic status, study major, cumulative grade
point average and gender.
The results (Table 5) from the work domain indicated that the interaction
term (occupational uncertainties *engagement coping) was not significant in
predicting expectancies indicating no moderation effects. Hence no further
moderation tests were carried out. However, engagement coping significantly
and positively predicted work domain expectancies as hypothesized accounting
for (13.5%) of variance in expectancies. Therefore, respondents who used more
engagement coping methods were also more likely to have high work success
expectancies. Engagement coping was however not significant in predicting
postgraduate plans although the direction of the relationships were in line with
hypotheses.
The moderating influence of disengagement on the mediating
relationship between occupational uncertainties on postgraduate plans through
expectancies was investigated. The results are again presented separately for the
education and work domains.
Moderation by disengagement coping in the education domain
Table 6: Results of moderation by disengagement coping in the education domain
Bootstrapping
Percentile 95% CI
Predictor
Outcome
b
S.E.
Lower
Upper
0.023 -0.022
0.068
Disengagement coping
Expectancies 0.027
Uncertainties
0.005
0.015 -0.028
0.031
*disengagement coping Expectancies
Disengagement

Postgraduate -0.033*
0.014 -0.059
-0.004
plans
Uncertainties
Postgraduate 0.001
0.010 -0.017
0.019
*disengagement coping plans
Note. N = 486. CI = confidence interval. * p < .05. ** p < .01. *** p < .001. All effects
were controlled for age, socio-economic status, study major, cumulative grade
point average and gender.
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The results (Table 6) indicated that the interaction term (occupational
uncertainties *disengagement coping) was not significant in predicting
expectancies contrary to expectations. Hence, the moderation hypothesis was
not supported.
Disengagement coping was expected to be negatively related with education
domain expectancies but this was not supported. Furthermore, there was also a
significant negative relationship between disengagement coping and
postgraduate plans, which means that those who use more disengagement
coping strategies were less likely to make further education plans, in line with
the hypothesis. The proportion of variance explained by the predictors was
(15.3%) of postgraduate plans.
Moderation by disengagement coping in the work domain
Table 7: Results showing moderation by disengagement in the work domain
Bootstrapping
Predictor
Disengagement coping
Uncertainties
*disengagement

Outcome
Expectancies

b
0.086**
0.048*

S.E.
0.031
0.021

Percentile 95% CI
Lower
Upper
0.023
0.147
0.005
0.088

Expectancies

Disengagement

Postgraduate -0.020
0.015 -0.050
0.009
plans
Uncertainties
Postgraduate -0.004
0.010 -0.024
0.017
*disengagement
plans
Note. N = 486. CI = confidence interval. * p < .05. ** p < .01. All effects were
controlled for age, socio-economic status, study major, cumulative grade point
average and gender.
For the work domain, the results (Table 7) indicated that the interaction
term (occupational uncertainties*disengagement coping) significantly predicted
work domain expectancies. This indicates moderation by disengagement coping
of the relationship between occupational uncertainties and work domain
expectancies. The results also indicated that disengagement coping significantly
and positively predicted work domain expectancies although a significant but
negative relationship was hypothesized. This means that those who employ
more disengagement coping methods to deal with uncertainties were also more
likely to feel that they would succeed in work. The proportion of variance
explained by the predictors were (12%) for expectancies.
Given the significant interaction effect in predicting expectancies, the
relations were explored to investigate the extent to which the different levels of
disengagement affected the relationship between occupational uncertainties and
work domain expectancies.
Table 8: Moderation predicting expectancies at high/med/low disengagement
coping
Bootstrapping
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b

S.E.

Percentile 95%
CI
Lower
Upper

Uncertainties at low disengagement

-0.015*

0.007

-0.032

-0.005

Uncertainties at medium disengagement

-0.010*

0.004

-0.020

-0.003

Uncertainties at high disengagement

-0.004

0.003

-0.012

0.001

Work domain expectancy predicted by;

Note. N = 488. CI = confidence interval. * p < .05. ** p < .01.
The results (Table 8) of the moderation analysis of disengagement coping
on the relationship between occupational uncertainties and expectancies reveal
a similar relationship as in the education domain. Disengagement coping appears
to buffer the relationship between occupational uncertainties and work domain
expectancies such that the higher the level of disengagement, the weaker the
strength of the relationship between occupational uncertainties and
expectancies. At high disengagement, the negative relationship between
occupational uncertainties and expectancies is non-significant and only exists at
low and medium disengagement.
Discussion
The present study investigated the moderating effect of engagement and
disengagement control strategies in the mediation relationship between
occupational uncertainties through expectancies and postgraduate plans. The
results indicated first that success expectancies mediated the relationship
between occupational uncertainties and postgraduate plans. This means that
perceived occupational uncertainties were related to postgraduate plans through
the anticipation that these plans can be realized. It must however be noted that
the strength of these relationships were rather weak. Participants tended to
have high postgraduate plans (about 90% indicated postgraduate intentions
although only 49.2% had actual plans) and high work and further education
expectancies couple with low perceptions of uncertainties denoting a somewhat
unrealistic outlook observed in western populations (Salmela-Aro et al., 2014;
Vuolo, Staff & Mortimer, 2012).
Engagement coping also moderated the relationship between perceived
occupational uncertainties and expectancies in the education domain, as
expected, but not in the work domain. The negative association between
occupational uncertainties and postgraduate education expectancies is
significant only when the respondents are less engaged. In other words, among
respondents who use less engagement coping, occupational uncertainties had a
negative impact on their expectations for further education. However among
those who exhibited high engagement coping, occupational uncertainties had no
effect on their education related success expectations. This supports the
assertion that the manner in which individuals cope with uncertainties buffers
the effect of such uncertainties on their goal appraisals (Connor-Smith &
Compas, 2004) and as previously demonstrated (Haase et al. 2008), goal
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engagement might be particularly beneficial under unfavorable societal
conditions. In that study, participants who were highly engaged and had high
learning goals were not troubled by the unfavorable working conditions they
were exposed to. This suggests a positive outlook where youth who are engaged
and have high expectations may discount the work related stressors around
them.
Disengagement coping also buffered the relationship between
occupational uncertainties and work domain expectancies but contrary to what
was expected, the higher the disengagement, the less significant the negative
association between occupational uncertainties and expectancies in the work
domain. Respondents high in disengagement were less likely to translate the
negative effects of occupational uncertainties on their work-related success
expectancies. In contexts like the present, youth negotiating their way into
adulthood, undoubtedly, have to endure lots of difficulties (Langevang, 2008). It
is therefore probable that adjustment to unattainable goals might be more
important and adaptive, and even work in the same manner as engagement
coping (Tomasik & Silbereisen, (2012). It has been suggested that in cultures
where the self is seen as more pliable than the environment or in unchangeable
situations, coping by targeting the self (as against engaging the environment)
may be more effective, prevalent and adaptive (Tweed, White & Lehman, 1998).
The ability to mentally distance oneself from distressing conditions, especially
uncontrollable ones like social change-rooted uncertainties, may be a useful skill
to have and lessens the impact of adverse conditions. These skills have been
linked to the increasing probability that future attempts to exert control will be
successful and thus, produce many of the same benefits as primary control
(Aldwin, Skinner, Zimmer-Gembeck, & Taylor, 2011), thus, helping individuals
focus on more positive goals and appraisals (Connor-Smith & Compas, 2004). It
has further been suggested that these efforts to “bend” in the face of adversity
can be used as primary coping strategies any time that attempts to change the
world would be inappropriate, upset relationships, consume too many resources,
or threaten other goals that are more important (Aldwin et al., 2011).
Limitations
One of the limitations of the present study is that the results are based on
cross-sectional data, which prevents any causality inference and also means
other interpretations of the results are possible. For instance, it is entirely
possible that one’s perceptions of occupational uncertainties are influenced by
expectancies. However, the literature postulates a reciprocal relationship hence,
our assumption about the direction of influence from work demands to
expectancies is justified (Dietrich et al., 2012). Future research using at least two
distinct time points is needed to study the direction of influence. Second, the selfreport data may be a threat to the validity of the results. For instance, the high
postgraduate education intentions of respondents could have reflected a socially
desirable response since the investigator was a doctoral student. However,
assessing postgraduate plans, which asks in detail for the plans in place for this
intention, allows differentiation between those who have real intentions and
those without. The current study also has sample-based limitations, including
the restriction of participants to graduating tertiary students from the university
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of Ghana. Future research that includes individuals from other universities and
tertiary institutions is essential, to extend the present research findings.
Conclusion
This study provided important insight into the work and further
education intentions of Ghanaian tertiary students. For these new graduates,
they strive for further education perhaps to improve their competiveness and
higher lifetime earnings, in addition to other related social outcomes as
suggested (Boateng & Bekoe 2002). The present findings largely indicated that in
spite of dire labor market conditions, new graduates entertain high expectations
of succeeding with career and further education goals and perhaps have
intentions of doing both concurrently suggesting a positive and somewhat
unrealistic outlook that may yet serve an important psychological function
(Arnett, 2000). The level of engagement and disengagement strategies employed
to deal to stressful situations was found to influence the effect of the diminished
sense of labor market controllability on these success expectancies. Individual
who disengaged also had positive success expectation indicating contextual
and/or cultural influences and that adjustment to unattainable goals might be
adaptive.
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